
STUDIES
INPEDAGOG~
ANDRAGOG~

AND GERONTAGOGY

] ost Reischll1ann
Michal Bron jr

(eds.)

COll1parative
Adult Education 2008

Experiences and Examples

61

PETERLANG



STUDIES
INPEDAGOG~
ANDRAGOG~

AND GERONTAGOGY
Edited by Franz Pöggeler

Val. 61

~

PETERLANG
Frankfurt am Main . Berlin . Bern . Bruxelles . New York . Oxford .Wien

Jost Reischmann
Michal Bron jr

(eds.)

Comparative
Adult Education 2008

Experiences and Examples

A Publication of the International Society
for Comparative Adult Education ISCAE

~

PETERLANG
Internationaler Verlag der Wissenschaften



Bibliographie Information published by the Deutsche
Nationalbibliothek
Tbe Deutsche Nationalbibliothek lists this publication in the
Deutsche Nationalbibliografie; detailed bibliographie data is
available in the internet at <http://www.d-nb.de>.

ISSN 0934-3695
ISBN 978-3-63 1-58235-0

© Peter Lang GmbH
Internationaler Verlag der Wissenschaften

Frankfurt am Main 2008
All rights reserved.

All parts of this publication are protected by copyright. Any
utilisation outside the strict limits ofthe copyright law, without

the permission ofthe publisher, is forbidden and liable to
prosecution. This applies in particular to reproductions,
translations, microfilming, and storage and processing in

electronic retrieval systems.
Printed in Germany I 2 3 4 5 7

www.peterlang.de

Table of Contents

Jost Reischmann & Michal Bron Jr (Germany / Sweden):
Introduction 9

A. Comparative Adult Edueation: Developments and Potentials
)Jost Reischmann (Germany):

Comparative Adult Education: Arguments, Typology, DifficuIties 19
)<Mark Bray (UNESCO-IIEP, France):

The Multifaceted Field of Comparative Education: Evolution, Themes,
Actors, and Applications 33

Alexander N. Charters (USA):
Reflections on Background ofComparative Adult Education.
A personal account 45

\(Lore Arthur (Great Britain):
Networking and Intercultural Communication: Postmodern Challenges
for International Comparative Adult Education 55

Michal Bron Jr (Sweden):
Obstacles and Pitfalls. Inherent and Self-styled Dangers in Comparative
Studies 65

B. Culture as Cballenge: Experienees from tbe Field
Barbara Merrill / Agnieszka Bro61Great Britain / Sweden):

Lessons Learned trom European Projects: Generality Versus
Particularity 83

$atarina Popovic (Serbia):
International Projects and Comparative Adult Education: The Example
of EBiS 91

Tony Holland / Bob Pithers / Liam Morgan (Australia):
Teaching Chinese Aduits the Western Way: A Cross-Cultural
Challenge 103

John M. Peters / Gloria Latham / Betty Ragland & Robert C. Donaghy
(USA / Australia):
Three Cultures ofTeaching and Learning: Dialoguing across
Continents 115

http://www.peterlang.de


6 Table of Contents Table ofContents 7

John Henschke (USA):
Opportunities and Pitfal1s in International Cooperation. Lessons Leamed
in the Cooperative Development of Lifelong Leaming Strategies of
an US and South African University 127

C. Comparative Studies: Examples from tbe Field
Hasmik Hunanyan (Armenia):

Lifelong Leaming - aChallenge for Higher Education: A Comparative
Study ofa German and an Armenian University 143

Wolfgang Müller-Commichau (Germany):
Contemporary Jewish Adult Education in Germany, Israel and
the United States 157

Barry Hake (The Netherlands):
Comparative Policy Analysis and Lifelong Learning Narratives: The
"Employability Agenda" from a Life-Course Perspective 167

Roger Morris (Australia):
Mechanics' Institutes in the United Kingdom, North America
and Australasia: A Comparative Perspective 179

Mejai Avoseh (USA / Namibia):
A Comparative Review ofLifelong Leaming in Traditional African and
Native American Indigenous Education 191

Sigvart Tosse (Norway):
The Changing Relations Between Civil Society, State and Market in
the Nordic Popular Adult Education. A Comparative Investigation
ofTrends in Denmark, Sweden and Norway 203

Sigrid Nolda (Germany):
The Role ofHistory in Self-descriptions ofNational Organizations of
Adult Education - a Closer Look at the Websites ofWEA, Znanie,
VÖV and DVV 215

Maja Mezgec (Slovenia):
Analysis ofthe Possibilities and Conditions for Lifelong Leaming
in the Minority Languages ofthe EU 227

D. International Organizations in Comparative/ International Education
Mark Bray (UNESCO-IIEP, France)

Professional Bodies in Comparative Education: A Perspective from the
World Council ofComparative Education Societies (WCCES) 239

Paul Belanger (Canada):
ICAE - International Council of Adult Education 247

Maren EIfert (Germany):
UNESCO Institute for Lifelong Leaming (UIL). Promoting Literacy,
Non-formal Education, and Adult and Lifelong Leaming 251

Heribert Hinzen (Germany):
dvv-international: Role and Function ofthe Institute for International
Cooperation ofthe German Adult Education Association 255

Alan Tuckett (Great Britain):
NIACE - The National Institute of Adult Continuing Education, UK 261

Michael Samlowski (Germany):
The European Association for the Education of Adults (EAEA) 267

E. Appendix:
Internet-Addresses in International Comparative Adult Education 275
Participants ofthe S1. Louis Conference, 2002 277
Participants ofthe Bamberg Conference, 2006 279
Table ofContents "Comparative Adult Education 1998" 281



Jost Reischmann, ISCAE, Bamberg University, Germany
Michal Bron Jr, ISCAE, Södertörn University College, Sweden

Research in Comparative Adult Education. An Introduction

Only by understanding the basic cultural and social forces in
different countries, and by realizing how these factors injluence
the total educational system, will it be possible to gain a true
understanding of the adult education enterprise and activities in
a particular country and to develop theories and studies to
compare the injluence of these factors on adult education in
different countries (Liveright & Haygood, 1968, p. 11).

Comparison is, and should be, considered as a specific kind of intellectual activ-
ity. Comparative study is focused on analyzing and interpreting cultural, social,
political, and other phenomena in two or more communities, societies, or COUll-

tries. Social scientists cannot design and run experiments to steer and manipulate
social phenomena and to observe the results of them. But what researchers can
do is to describe and classify, to organize and explain the diverse combinations
of events which were observed in different societies (Almond & Powell, 1984).

Any research undertaken in social sciences implies some form of compari-
son. Comparative studies might be intra-national or international - "An intra-
national study is the comparison of a topic in two or more situations within one
country and an international study is the comparison of a topic in two or more
countries" (Charters & Siddiqui 1989, p. 3).

Many researchers limit comparisons within a single cultural setting or
society; this is reasonable, as it feels safer to work within their own culture and
society. Although many of those, who dare to go beyond the one setting, restrict
themselves to compare sets of similar cultures or politics (cf still a great number
öf British-American comparisons). However, the realm of comparative educa-
tion has been broadened, and the label of comparative and international educa-
tion has been adopted so as to accommodate single-nation or single-region
research as well as truly comparative studies.

Many 'comparative' studies appear in the form of aseries of 'parallel' stud-
ies of different countries, with the actual comparative work left to the reader. If
they do take a comparative view, the analysis is limited to identifying the differ-
ences and similarities between countries. Sometimes it is fruitful to simply
determine those similarities and/or differences. However, while the quantity of
information grows, ambitions to discover more of the hidden processes and rela-

Prof. Dr. Jost Reischmann is the President ofthe International Society for Comparative Adult
Education (ISCAE), Dr. Michal Bron Jr is ISCAE's Board Member directing ISCAE's
conferences and publications.
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tionships should also increase. A number of studies which recognised that many
of the problems faced in countries A, B, and C are not dissimilar from those
faced in D, E, and F nations of the world have been published and sometimes,
the similarities in the problems are quite striking.

ISCAE - the International Society for Comparative Adult Education -
focuses its interest on international comparison. The aim of the conferences and
publications is to collect, share, and discuss the actual knowledge about com-
parative research in adult education. International comparison means to explic-
itly identify and analyze similarities and differences in two or more countries
and extends beyond description and/or juxtaposition: "A study in comparative
international adult education ... must include one or more aspects of adult educa-
tion in two or more countries or regions .... comparison ... attempts to identify
the similarities and differences between the aspects under study ... The real value
of comparative study emerges only from ... the attempt to understand why the
differences and similarities occur and what their significance is for adult educa-
tion in the countries under examination ..." (Charters & Hilton 1989, p. 3).

ISCAE's Mission and Objectives

ISCAE (www.iscae.org) could be described as a network of about 150 persons
in 35 countries. The terms "network", "worldwide person-to-person contacts",
and "international research exchange" may best characterize the idea and work
ofISCAE.

The society was formed by Alexander N. Charters, Syracuse University,
USA, and used the name "Committee for Study and Research in Comparative
Adult Education (CSRCAE)". At the 1992 meeting ofthe society in conjunction
with the annual conference of the American Association of Adult and Continu-
ing Education (AAACE) in Anaheirn/Los Angeles a new board was elected to
lead the society. At this occasion the society was renamed as the "International
Society for Comparative Adult Education (ISCAE)".
The mission ofISCAE is to:
I. promote identity of the field of Comparative Adult Education;
2. provide study and research in the field;
3. advance the field ofComparative Adult Education;
4. enhance continuing interest in Comparative Adult Education;
5. offer a network to professionals around the world interested in Comparative

Adult Education from either a research or professional perspective or from
general interest;

6. strengthen linkages with other groups and associations who have a similar
interest.

To fulfil the mission of increasing the awareness and value of comparative edu-
cation to society-at-large both nationally and globally, ISCAE is devoted to
serve international comparison by supplying a network of contacts to other

comparativists, fostering exchange through conferences, and documenting and
sharing the developments and standards in publications.

ISCAE invites at its conferences and publications all colleagues - whether or
not they have previously been in contact with ISCAE - to participate with
papers, which:
_ report developments or "state of the art" reviews of comparative research (in

a country/region/language);
compare one or more topics of adult education/andragogy in two or more
countries;
deal with critical reflection on comparative theory/methods/principles;
reflect and share experiences in international research endeavors, including
lessons learned, problems, promises, challenges, and pitfalls typical for
comparative studies.

The first conference initiated and organized by ISCAE took place in 1995 in
Bamberg, Germany (Charters, 1999). 31 members from 14 countries attended
the conference. Central focus of this conference was the discussion of methods,
problems and pitfalls of international comparative research. The second
conference was held 1998 in Radovljica, Slovenia and was attended by 35 mem-
bers from 16 countries. In 2002 ISCAE had its third conference in conjunction
with the American Association of Adult and Continuing Education in St. Louis,
USA, 49 participants from 9 countries attended. In 2006 ISCAE again met at
Bamberg University, Germany. This fourth conference counted 63 participants
from 17 countries and took place together with the Induction Ceremony of the
International Adult and Continuing Education Hall of Farne
(www.halloffame.outreach.ou.edu) and the 11th Conference on the History of
Adult Education.

The intention is to plan ISCAE conferences every three to four years, in
different countries and continents and through this, document the development
of Comparative Adult Education.

How the book is composed

When ISCAE published its first volume about Comparative Adult Education
(Reischmann, Bron & Jelenc, 1999), the intention was to start aseries of publi-
cations documenting and discussing the ongoing development of comparative
adult education - aims, contents, methods, obstacles and prospects. This first
volume was mainly based on papers presented at the ISCAE-conferences in
Bamberg, Germany (1995), and in Radovljica, Slovenia (1998).

Most contributions in this volume originated from papers presented at the
conferences in St. Louis, USA (2002), and in Bamberg, Germany (2006). Some
contributions have been commissioned specially for this volume. All of them
underwent a peer-review and editing process and have been updated and re-
written for the purpose of publishing.

http://www.iscae.org
http://www.halloffame.outreach.ou.edu
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Part A contains contributions that focus on fundamental questions in com-
parative adult education. These articles can be used for reflection, elarification,
and confirmation when starting a comparative project or when projects questions
come up. They may help to identify the aims the researchers want to achieve,
offering a deeper understanding of the different types and categories of com-
parative research. They supply historical background that helps to place a
comparative project in its historical context, and wamings to be aware of obsta-
cles and pitfalls. In this way, these artieles should help to design comparative
studies, building on the theoretical and historical framework developed by and
through prior research and avoid reinventing the wheel.

Part B collects experiences and "Iessons leamed". The authors have been
asked to share their experiences and to report what they encountered in interna-
tional and comparative projects, for example: What happened while working in
a nationally mixed group? What made communication and understanding diffi-
cult or easy? What was most confusing? What fulfilled the researcher's expecta-
tions and what contradicted them? What were the differences, benefits, and
difficulties working in national networks compared with the international net-
work? What was the value, but also the disappointments when working in an
international group? These experiences, observations, and reflections intend to
supply a source of advice and wamings, what problems or surprises might hap-
pen when working in an international context; they also may help researchers to
avoid some of the problems, or at least to be not too surprised when they occur.

Part C reports examples from the field, presenting a variety of topics as weil
as approaches to comparative studies. It might be interesting for the reader to
discover the topics important to researchers in various regions of the world. The
studies also illustrate how comparative research can be done, and which differ-
ent methods are used.

As in the first volume the editors have also ineluded in this book descriptions
of a number of organizations working in the international and comparative field
(Part D). This background information about these organizations should serve
readers to decide, when and how to contact them and use their assistance and
services. Internet addresses and the list of participants of the conferences in St.
Louis, USA, 2002 and Bamberg, Germany, 2006, elose the book.

Emerging changes in comparative adult education
The first volume published by ISCAE (Reischman, Bron & Jelenc, 1999)
elaimed in its subtitle "The contribution of ISCAE to an emerging field of
study" that this field is emerging. Editing this new volume one could ask "what
has changed in that decade"?

Certainly it would be too much to say that international comparison in adult
education became stabilized or established in that time. The number of papers
offered and participation in the conferences were somewhat higher, but not

really much more. The "guild of comparativists" has not grown much. Again, it
tumed out that only a small number of researchers have international compari-
son as their main field. It also became apparent that a number of reputable older
colleagues have retired, will no longer be available and will be sadly missed in
this community. And a number of new researchers entered the field, often deal-
ing only partly with international comparison. They often join for one single
project, and their stay is without continuity.

The papers offered to the conference also showed that the number of larger
comparisons of two or more countries still is limited. The focus is often less on
comparison and elaborated comparative methodology, but more on the content
of the respective study. The references and literature list often documented that
the comparison was started with limited methodological awareness. That new
researchers do not build much on the methodological knowledge means that
wheels are reinvented, thus losing time, power, and results. So one of the aims
of ISCAE and this book is to raise the methodological awareness of the
researchers, and through this awareness to strengthen comparative adult educa-
tion as an academic approach.

What has changed in the years since the appearance of the first ISCAE
volume and contributed to the "emergence" of new developments in compara-
tive adult education? Two new developments within comparative adult educa-
tion may be identified - the first is the growing number of internationally
composed research groups; the second concerns a new actor entering the scene
of internationally conducted research undertakings.

Throughout the late 1990s and 2000s a rapid growth of internationally com-
posed groups and networks could be observed - often as a result of granting
policies of international bodies, especially the European Union. Together those
groups are researching and developing various topics/phenomena in their coun-
tries. But often these developments and experiences are kept only standing side-
by-side or are harmonized to what is "general" - without the explicit attempt for
comparison and analyzing similarities and differences. This observation applies
even to an individual research association - the European Society for Research
on the Education of Adults (ESREA - www.esrea.org) which was established in
1991. All their activities, seminars, research-networks and research-teams,
always attract researchers from countries throughout the European continent.
Throughout the last fifteen years ESREA's networks have produced a number of
scholarly publications. The good news is that this increased and strengthened
internationally composed groups and networks in adult education research. But
in spite of increasing international activities, no publication or seminar has
focused explicitly on methodology of comparative studies or on actually
comparing the phenomena under examination. This is a worrying development.
The new international networks could constitute a relevant point of departure for
fully comparative analyses. This chance should be used.

http://www.esrea.org
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Another development within comparative adult education concerns an emer-
gence of a new way to carry out parallel research in several countries. A number
of so-called consultancy institutes have been established in several EU coun-
tries. If successful in bidding for EU short-term research grants, they hire
researchers from relevant countries to gather data and prepare country-reports.
However, such researchers have quite often to accept unscholarly conditions of
work. Methods, time-scope, sets of questions, deadlines, and many other details
of such research project are often decided and formulated by and within the con-
tracting institution with limited room, and sometimes with limited sensitivity for
~OU?try or local specifics. The final reports, compiled by staff ofthe consultancy
mstltutes, are often of an overview character, though the data they have gathered
could have been used for a comparative analysis per se. This kind of research
has currently been institutionalized and is receiving its legitimacy from fund
allocating agencies. It should be carefully observed how these funding decisions
serve the standard and quality of international comparison.

Conclusions

When preparing this book we - the editors - went through the literature of com-
parative adult education of the last decades and found several strengths and
weaknesses. Of course we wanted to make everything bett er. The editing process
became both arewarding and a leaming experience. We hope that we have
learned what mistakes are to be avoided in studies of comparative adult educa-
tion:

not just printing a conglomerate of contribution presented some-
where/sometimes at one or another conference;
n~t placing aseries of 'parallel' studies from different countries side-by-side,
wlth the actual comparative work left to the reader;
not presenting a loose collection of "interesting topics" from somewhere in
the world;
not forgetting the effort of reading and referring to the existing body of rele-
vant scholarly literature;
not supporting a 'safari-type' research (cf Szalai, 1977) where an individual
specialist travels, observes, and decides upon methods and techniques with-
out. networking much with the scientific community of the studied country;
takmg care that concepts, names, and institutions are not just translated into
English language, but - when words could not be translated - trying to
describe what is meant.

Being aware of these threads when editing this volume we tried to strengthen
and support a more systematic approach. We asked the contributors to include
methodological reflections, to go beyond description, and to share their reasons
and explanations. We tried to read the articles with foreigner's eyes, and sug-
gested amendments to "overcome one's own ethnocentric blindness" (Reisch-

mann, 2005, p. 137). We asked, for example, to translate acronyms into words
that would be understood in other parts of the world; or to add the name of the

untry which the authors forgot because it seemed to her/him self-evident.
co But still we had to learn the lessons all editors experience in this type of
work:
_ Suggest changes diplomatically (with the limited results ofthis method)!

Be friendly (especially to the Americans, Russians, Germans, Swedes,
colleagues of your own and all other countries, to the newcomers, old-timers
and everybody else) - they are known to be sensitive!
Don't start an international conflict!
Take what you get - you will get nothing else!
Be humble and trust that the next book will be better!

But first this book had to be written and offered to the scientific community.
Hopefully it gives ideas to future authors and editors that make their work easier
and better. And hopefully it will not only contribute to the emerging develop-
ment of comparative adult education, but will also motivate new researchers to
enter this challenging and rewarding field.

Certainly international comparative work has specific hindrances, for exam-
pie coping with sources and material produced by predecessors, working in a
foreign language, or being able to implement the appropriate methods. A crucial
issue is whether questions and answers can be meaningfully translated from one
language, and one social reality, into another. All these reflections ought to be
anchored in the particular socio-cultural settings. Researchers who succeeded in
overcoming these hindrances can benefit from the real virtues of comparative
studies, and can include their readership in this better understanding For com-
parisons may not only help in determining similarities and differences, but also
can contribute to identify those forces which initiated the studied phenomena.

The comparative work and approach in this book certainly will not overcome
all ethnocentric blindness, and can not solve all the problems of international
exchange. But it can reduce ethnocentric perception, and might contribute to a
better international understanding. Reflection on and leaming about research
methods are the academic way to proceed in the direction ofbetter knowing.

This introduction of this second volume of ISCAE ends with the same
sentence the introduction of ISCAE's first volume ended: Persons interested in
international comparative adult education are invited to join ISCAE. ISCAE
offers a person at the other end of the telephone or E-mail line. And it offers a
chance not only to maintain virtual but to also have face-to-face-contact.

These shared and applicable experiences on an individual or national level
might - apart from all knowledge and insights - be one of the most enriching
outcomes of international comparative research.

Many helping hands were needed to prepare this book. The editors want to
thank all the contributors to this volume, and the proofreaders Monica Bell,
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Shauna Busto Gilligan, Sandra Fields, Rosa Lisa Iannone, Susan Isenberg, Bob
Muldoon, and all others that helped us to present this book to the scientific
community. We hope it will serve those already doing international comparative
research as well as those who are planning to enter this challenging field.

Bamberg, Uppsala, January 2008
Jost Reischmann, Michal Bron Jr

References
Alrnond, Gabriel A. & Powell Jr, G. Bingham (Eds.) (1984). Comparative politics today. A

worldview. Boston: Little, Brown and Co.
Charters, Alexander N. & Hilton, Ronald J. (Eds.). (1989). Landmarks in international adult

education. A comparative analysis. London: Routledge.
Charters, Alexander N. & Siddiqui, Dilnawaz A. (1989). Comparative adult education. State

olthe art. With annotated resource guide, Vancouver: Centre for Continuing Education,
The University of British Colurnbia.

Charters, Margaret (1999). International Expert Seminar: Methods of Cornparative Andra-
gogy, Bamberg 1995. In Reischmann, Jost, Bron, Michal Jr. & Jelene, Zoran (ed) (1999):
Comparative adult education 1998. The contribution olISCAE to an emerging field 01
study (pp.319-331). Ljubljana, Siovenia.

Liveright, Alexander Albert & Haygood, Noreen (Eds.) (1968). The Exeter Papers. Report 01
the First International Conlerence on the Comparative Study 01Adult Education. Boston:
Centre for the Study of Liberal Education for Adults.

Reischmann, Jost, Bron, Michal Jr. & Jelene, Zoran (ed) (1999): Comparative adult education
1998. The contribution oliSCAE to an emergingfield 01study. Ljubljana, Siovenia.

Szalai, Alexander (1977). The organization and exeeution of cross-national survey research
produets. In Szalai, Alexandaer & PetrelIa, Riccardo (Eds.) (1977). Cross-national com-
parative survey research. Theory and practice (pp. 49-93). Oxford: Pergamon Press.

http://www.iscae.org. Deseription of goals, history, and perspectives of ISCAE (International
Society for Cornparative Adult Education)'.

A. Comparative Adult Education: Developments and Potentials

http://www.iscae.org.

















